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Introduction to the Realms of Thinking1A

Realms of Thinking help students to 
become innovative thinkers. They are 
approaches to learning which help 
students to master the basics while 
also growing their capacity to ask 
better questions, navigate failure, 
develop empathy and spark their 
imaginations.

St Paul’s School is a Realms of Thinking School. 
By this we mean that all teachers understand and 
articulate the Realms of Thinking Model, experience 
the enhancements to teaching and learning it 
brings, and are part of a professional community 
that aims to grow purposefully and productively. 
This is achieved through teachers establishing and 
embedding detailed understandings of Realms of 
Thinking within planning, teaching and learning 
programs, enhancing practice through professional 
development, research and feedback, and playing an 
active role in sustaining a community of learning.

This handbook serves to:

•  Outline how Realms of Thinking 
Certification is attained, and 
details how teachers can sustain 
and exceed Certification

•  Explain in detail the purpose and 
utility of the key tools used to 
support the gathering of evidence 

•  Illustrate who, when and how 
various people, processes and 
guidelines can assist teachers on 
the path to Certification

•  Underline the importance of setting 
professional goals, working with 
others to research, plan, design, 
reflect on and evaluate professional 
practices.
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Why Realms of Thinking Certification2A

Realms of Thinking Certification is 
the means by which the School aligns 
teacher’s professional development 
and the School’s broader strategic 
aims (for teaching, learning and 
holistic education) to the Australian 
Institute for Teaching and School 
Leadership (AITSL)  Australian 
Professional Standards For Teachers 
(APST) www.aitsl.edu.au/teach/
standards. 

Realms of Thinking Certification 
recognises the need for teachers 
to grow and refine their practice 
continually. 

It values and acknowledges the importance of 
teacher’s disciplinary and professional knowledge, 
the need to exercise professional judgement and 
to be informed by research and evidence that is 
context-specific and relevant to students’ needs.   

Accomplishing Realms of Thinking Certification 
is not incongruent to working with nationally 
acknowledged teaching practices and standards 
(including APST). Rather, the processes and 
practices teachers engage through Realms of 
Thinking are designed to work alongside and 
complement national teacher standards for those 
seeking to progress from Proficient through to 
Highly Accomplished or Lead Teacher status. 
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It is the expectation of the School that 
all classroom teachers work toward 
attaining and maintaining Realms of 
Thinking Certification. 

This process encompasses teachers’ own 
ongoing professional development for refined 
understandings of the Realms of Thinking Model and 
its implementation when employing the Common 
Learning Framework (CLF) (Appendix H) to enhance 
teacher practice and learning activity. The process is 
sequenced and advances across four phases:

i.  Engaging and Enabling – teacher is attaining new 
understandings of Realms of Thinking and/or 
working toward their Provisional Teacher status

ii.  Embedding and Enacting –teacher is attaining 
Certification for the first time or maintaining 
Certification status

iii.  Enhancing – teacher exceeds in Certification 
status through their refined, sustainable 
understandings, modelling and sharing of 
knowledge and understandings with peers and 
team members

iv  Embodying and Evaluating  
– teacher exceeds (to the point of exemplifying) 
Certification status through playing a key role 
in supporting their Learning Area or Year Level 

team (and broader community of learners) by 
exemplifying deep, sustainable understandings 
of Realms of Thinking

Current and newly appointed Realms Coaches 
and Curriculum Leaders (CL’s) have two years in 
which to initially accomplish Realms of Thinking 
Certification (to Phase 3 Exceed Status or Phase 
4 Certification – Exemplifies Exceed Status). 
Thereafter, the process of Certification renewal 
for Realms Coaches and CL’s (to Exceed Status 
or Phase 4 Level) is undertaken every three years. 
In accordance to meeting the School’s criteria 
for leadership Positions of Added Responsibility 
(PAR) relating to Line Managers responsible for 
the oversight of curriculum, planning, teaching and 
learning, there is a requirement to be operating 
at (no less than) Realms of Thinking Certification 
Phase 3 (Exceed Status) and preferably at 
Certification Phase 4 (Exemplifies Exceed Status). 
In the first instance, Heads of Learning Areas 
and Curriculum Leaders (under the guidance and 
support of Realms Coaches) are responsible for 
leading their teachers and area teams through the 
Certification process.

It is foreseeable that an increasing number of 
teachers (both Line Managers and classroom 
teachers) will be applying for and attaining AITSL 
Certification for either Highly Accomplished or 
Lead Teacher. 

For all general classroom teachers, the process of 
Certification (attaining or either maintaining status) 
is undertaken every three years. The Realms of 
Thinking Certification process replaces the School’s 
former Appraisal/TPP Professional Development 
processes. 

It is possible for any teacher to accomplish Realms 
of Thinking Certification to Exceed status (or Phase 
4 Certification) if they simultaneously accomplish 
AITSL Highly Accomplished and Lead Teacher 
(HALT) Certification while working at the School 
implementing the Common Learning Framework 
within their daily teaching practice.

Due to timetable changes, the subjects a teacher 
works in could vary from the previous year. This 
may result in the reallocation of a different 
Cognology Line Manager within a teacher’s three 
year Certification process. If this were to occur, 
all existing Evidence and feedback instruments 
(collated and appearing on the teacher’s Cognology 
profile) will be retained as evidence. In the spirit 
of ongoing professional growth and best practice, 
it would be anticipated that the  newly allocated 
Line Manager provide Line Manager and lesson 
observation feedback, along with completing the 
teacher’s Realms Phase Profile.

The Process of Certification3A
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The Path to Certification4A

The path to Realms of Thinking 
Certification, represented visually in 
Figure 1, is a journey of professional 
development every classroom teacher 
undertakes within a Realms of 
Thinking School.

The path to Realms of Thinking Certification is 
mapped out in the Certification Descriptors for 
Teachers in Table 1. The Certification Descriptors 
comprise three interlinking essential aspects: 
Domains, Elements and Phases. 

Domains
The first of these are the Domains which run along 
the top of the table and delineate three pivotal 
areas of teacher practice:

a.  Discipline Knowledge and Professional 
Knowledge  

b. Planning, Teaching and Learning 

c.  Teacher as Researcher – the ways one 
trials methodologies and is reflective 
and responsive to feedback (within a 
Realms of Thinking School context).

Elements
The second aspect highlights seven Elements that 
define key characteristics of the Domains. Listed 
under each of the initial defining Elements are four 
incrementally aligned criteria.

Phases
The third aspect classifies four Phases of professional 
activity that effectively delineate how each of 
the seven Elements can be actioned. The Phases 
help to form the path to Certification by staging 
the ongoing growth of a teachers’ professional 
development aligned to developing understandings 
and implementation of the Realms of Thinking Model. 
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The Certification Descriptors articulate important 
features of teacher activity. Furthermore, they 
acknowledge the importance of understanding 
subject and year level appropriate content, 
stages of child development and associated 
approaches to learning. They also situate the 
Common Learning Framework (CLF) as the 
guiding instrument for creating planning, teaching, 
learning and assessment.

Figure 1:
Realms of Thinking 
Certification Pathway

Embedding & Enacting

Engaging & Enabling
Attaining Provisional Status

1

Attaining Certified Status2

Enhancing
Exceeding Certified Status

3

Embodying & Evaluating
Exemplifies Exceeding Status

4
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Discipline Knowledge And Professional Knowledge Planning, Teaching And Learning

Teacher as 
Researcher 

(trials methods and is 
reflective and responsive 

to feedback)

1. 2. 3. 4. 5. 6. 7.
Knowledge of curriculum 

and relevant discipline 
content, encompassing 
subject-based and Year 

level approaches to 
learning.

Knowledge of 
cognitive development, 
encompassing aspects 
of students’ academic 
and holistic learning.

Knowledge and 
understanding of the 
Realms of Thinking 

Model, and the role it 
plays in teaching and 

learning.

Knowledge of planning 
practices that succinctly 

aligns curriculum with 
the needs of the learner, 
pedagogical approaches 
and the environment for 

learning.

Knowledge of pedagogy 
and strategies to 
support learners 

mastering the basics 
and which build 

deeper interconnected 
and transferable 
understandings.

Knowledge of how 
to engage students 
with content goals, 

assessment feedback, 
disciplinary and 

creativity dispositions 
to grow their knowledge 

and understanding.

Researches, trials and 
evaluates planning, 
teaching, learning 
and assessment 

incorporating Realms 
of Thinking and the 
Common Learning 
Framework (CLF).
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Phase 1 – Engaging and Enabling (aligns with attaining Provisional Teacher Status)                                                                                                    

Phase 1

1.1 
Demonstrates detailed 
knowledge of curriculum 
and discipline content 
relevant to subject(s) 
and Year level(s) taught.

2.1 
Demonstrates 
detailed knowledge 
and understanding of 
cognitive development 
and how to support 
learner engagement, 
increasing independence 
and foster holistic 
growth.

3.1 
Demonstrates 
discerning knowledge 
and understanding of 
the Realms of Thinking 
Model 

4.1 
Demonstrates clear 
understandings of the 
purpose and utility of 
the Common Learning 
Framework (CLF), 
encompassing working 
with knowledge, shaping 
learning activities and 
developing learner 
dispositions. 

5.1 
Demonstrates clear 
understandings of 
how thoughtfully 
planned pedagogy and 
strategies can support 
students to build strong, 
interconnected and 
transferable knowledge 
and develop disciplinary 
and creativity 
dispositions.

6.1 
Demonstrates clear 
understandings of how 
meaningful assessment 
can provide information 
and feedback to 
support planning 
practices, enhance 
student learning and 
develop disciplinary and 
creativity dispositions.

7.1 
Works with Curriculum 
Leader/ Realms Coach 
to identify an aspect of 
planning, teaching and 
learning to research. 
Formulate an inquiry 
question and process 
which stimulates 
curiosity and deepens 
understandings of the 
Realms of Thinking and 
CLF

Phase 2 – Embedding and Enacting – Recognition of Realms of Thinking Certification

Phase 2

1.2 
Embeds detailed 
knowledge and 
understanding of 
curriculum and discipline 
content relevant to 
subject(s) and Year 
level(s) into planning 
practices and teaching.

2.2 
Embeds detailed 
knowledge and 
understanding of 
cognitive development 
and strategies to support 
learner engagement, 
independence and 
holistic growth in 
planning practices and 
teaching.

3.2 
Embeds discerning 
knowledge and 
understanding 
of the Realms of 
Thinking Model into 
planning practices, 
teaching, learning and 
assessment.

4.2 
Embeds CLF planning of 
working with knowledge, 
shaping learning 
activities and developing 
learner dispositions 
into regular classroom 
teaching and learning 
practices.

5.2 
Embeds pedagogies and 
strategies that support 
students to develop 
tangible, interconnected 
and transferable 
knowledge, and to 
develop disciplinary and 
creativity dispositions.

6.2 
Embeds meaningful 
assessment practices 
to encourage learner 
goal-setting, creates 
feedback for growth, 
and fosters disciplinary 
and creativity 
dispositions.

7.2 
Works with Curriculum 
Leader/Realms Coach 
to analyse and evaluate 
research findings 
so as to discern the 
application of new 
understandings to 
your current teaching 
practice 

Table 1 Certification Descriptors For Teachers
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Phase 3 – Enhancing – Recognition of Realms of Thinking Certification (Exceeding)

Phase 3

1.3 
 Enhances knowledge 
and understanding 
of curriculum and 
discipline content 
relevant to subject(s) 
and Year level(s) 
taught, through 
ongoing reflection 
of planning and 
responding to feedback 
from a variety of 
sources.

2.3 
Enhances knowledge 
and  understanding of 
cognitive development 
and holistic learning 
through ongoing 
reflection and makes 
refinements to planning 
and teaching in 
response to feedback 
from a variety of 
sources.

3.3  
Enhances knowledge 
and understanding of 
the influence of the 
Realms of Thinking 
Model on professional 
practices through 
ongoing reflection and 
implementation of 
refinements.

4.3  
Enhances CLF 
planning practices 
of working with 
knowledge, shaping 
learning activities and 
developing learner 
dispositions through 
ongoing reflection 
processes and 
responding to feedback 
from a variety of 
sources.

5.3  
Enhances teaching 
practices through 
reflection and review 
processes. Actively 
seeks to enrich 
learning by enabling 
opportunities that 
engage students with 
Realms of Thinking 
Ways of Working, 
outside experts, 
transferring and 
applying knowledge 
to new/novel contexts 
and encourages 
student voice.

6.3  
Enhances planning, 
teaching and learning 
through processes of 
ongoing reflection, 
discerning analysis 
of information and 
feedback from 
student assessment. 
Implements 
refinements which 
grow student 
knowledge and 
associated 
dispositions. 

7.3  
Shares findings of 
research with others 
and contributes 
to a community of 
learning about how 
to plan, teach, assess 
and support learning 
to foster cognitive 
development, holistic 
growth and develop 
disciplinary and 
creativity dispositions. 

Phase 4 – Embodying and Evaluating – Realms of Thinking Certification (Exemplifies Exceeding Status)

Phase 4

1.4  
Comprehensively 
evaluates curriculum 
and disciplinary 
knowledge to further 
inform planning, 
teaching, learning and 
assessment. Leads 
others to review and 
enhance their discipline 
and professional 
knowledge.

2.4  
Exemplifies and 
shares comprehensive 
knowledge and 
understanding of 
cognitive development 
and holistic learning 
with others. Leads 
colleagues to reflect on 
planning and teaching 
practices and refine 
them in response to 
feedback from a variety 
of sources. 

3.4  
Characterise and share 
with others how to 
plan for and embed 
imaginative, coherent 
and aligned approaches 
to working with the 
Realms of Thinking 
Model. Exemplify 
associated disciplinary 
and creativity 
dispositions and share 
with others their 
influence on learning.

4.4  
Models and shares 
approaches to CLF 
planning and teaching 
which exemplify 
imaginative, coherent 
and aligned approaches 
to taking students from 
‘what is’ to ‘what might 
be’, encompassing 
holistic learning and the 
fostering of creativity 
dispositions.

5.4  
Exemplifies the process 
of reflecting on and 
refining teaching 
practice to take 
students from ‘what is’ 
to ‘what might be’. In 
doing so, the teacher 
shares and models 
inventive engagement 
with the Realms of 
Thinking and fostering 
of disciplinary and 
creativity dispositions.

6.4 
 Models and shares 
inventive approaches 
to using assessment 
information and 
feedback to advance 
student knowledge 
and understandings 
aligned to fostering 
disciplinary and 
creativity dispositions.

7.4  
Exemplifies teacher 
as researcher by 
supporting others to 
examine their own 
practice, construct 
methods to gather 
analyse and evaluate 
information and 
feedback. Models the 
creativity dispositions 
within a research 
approach which takes 
teachers from ‘what is’ 
to ‘what can be’.
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Phase Guide 
Practice Narratives5A

The four Phase Guide Practice 
Narratives (Table 2) profile how the 
Domain defining Elements aligned 
to each Phase interconnect, evolve 
and play out within a teacher’s 
professional development and activity 
when working toward accomplishing 
Realms of Thinking Certification. 

Undertaking Realms of Thinking Certification is not 
incongruent to working with NPST. The same must 
also be said for the four Phase Practice Narratives, 
in that they are designed to complement and work 
alongside the AISTL Classroom Practice Continuum 
(AITSL, 2018) 

The Phase Guide Practice Narratives are an ideal 
way for teachers to analyse and reflect upon their 
practice, either independently or in collaboration 
with a Curriculum Leader or Realms Coach. By 
studying each Narrative, teachers can establish 
which Elements they are demonstrating or working 
toward and what evidence they have or may need 
to confirm this. Whether undertaking the initial or 
a renewal process for Certification, it is worthwhile 
for teachers to discuss the range, validity and 
reliability of their evidence with a Curriculum 
Leader or Realms Coach.
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The Phase Guide Practice 
Narratives are an ideal way 
for teachers to analyse and 
reflect upon their practice, 

either independently or 
in collaboration with a 

Curriculum Leader or 
Realms Coach.
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Table 2 Phase Guide Practice Narratives

Summary Of The 4 Phases Of Teacher Practice Aligned  
To Working Toward And Accomplishing Certification

•  Through professional learning and coaching, the 
teacher develops understandings of the Realms 
of Thinking Model. They are able to articulate 
how the Common Learning Framework (CLF) is 
instrumental to planning practices.

•  The teacher understands how learning 
sequences can be designed and planned for 
using relevant subject, age and stage-specific 
content and a thorough awareness of their 
students’ needs.

•  The teacher works collaboratively with relevant 
peers to design and co-construct planning. 
The teacher’s knowledge of the CLF shapes 
decisions about how knowledge can be built, 
which pedagogies and strategies to implement, 
how supportive learning environment can be 
created and how dispositions can be fostered. 

•  The teacher’s planning incorporates appropriate 
cognitive development practices to support 
students building a mastery of the basics and 
work towards disciplinary mastery. They identify 
opportunities to encourage student’s intrinsic 
motivation, engage with rigour, self-manage and 
increase independence. 

•  The teacher signposts learning goals with 
students. Opportunities for students to build, 
consolidate and apply relevant knowledge and 
understandings are featured in lessons. To 
foster progress, the teacher uses appropriate 
strategies to check for comprehension which are 
complemented by adaptive teaching strategies to 
match learner needs or to extend them. 

•  The teacher understands how feedback and 
reflection can influence progress. They identify 
opportunities for this to occur and articulate, 
to the whole class or individuals, areas of 
accomplishment, existing knowledge gaps, and 
consequently establish goals for further growth. 
Students are also provided with opportunities to 
self-reflect on their development and practise of 
knowledge and creativity dispositions.

•  High expectations for learning are evident in 
the teacher’s classes. Students are encouraged 
to reciprocate respectfulness to their peers 
and teacher as well as for materials and the 
spaces used for learning. In addition, the teacher 
understands the different roles they can play 
to support learning. They also view themselves 

as a learner and use feedback from a variety 
of sources to determine and understand the 
impact of their planning and teaching practices. 
Reflections on these understandings are shared 
with their Curriculum Leader, Realms Coach 
and colleagues and lead the teacher to make 
refinements.

1
Working to Provisional Teacher Status
Engaging & Enabling
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2

•  Based on knowledge and experience of 
employing the CLF to inform teaching, 
learning and assessment, the teacher actively 
incorporates feedback and reflections to refine 
understandings of how Realms of Thinking can 
be embedded into their practice.

•  The teacher contributes insights and evidence 
from trialling and implementing the CLF to 
individual/team planning. They enrich the 
process of aligning content aims and objectives 
with the companion priorities of teaching for 
creativity and supporting students to develop 
creative efficacy.

•  In collaboration with Learning Area or Year Level 
colleagues and their Line Manager, the teacher 
considers when and in what form evidence 
may be gathered regarding the development 
of students’ knowledge and dispositions. This 
is combined with feedback and reflections 
from a variety of sources that provide ongoing 
stimulus to shape future decisions about 
which approaches can be utilised to build 
interconnected, transferable and sustained 
knowledge.

•  The teacher adapts techniques to support 
students’ various needs and provide 
opportunities to transition from mastering the 
basics to disciplinary mastery. Differentiated 
sequences of learning incorporate opportunities 
for open-ended tasks and activities that 
encourage students to explore and generate 
alternative perspectives. Students’ cognitive 
development is supported by opportunities to 
practise, generate and apply understandings in 
novel contexts. 

•  Through experience, reflection and feedback, 
the teacher can determine how and when they 
need to assume or shift their role depending on 
circumstances. The teacher is able to make the 
necessary adjustments to planning, teaching 
and assessment practices commensurate 
with the role they are undertaking. Feedback 
to students figures prominently in teacher 
practices. Students are supported to 
understand the extent of their knowledge and 
areas for continued growth and goal-setting. 

•  Learning spaces are configured to enable 
increasing levels of learning independence, the 
opportunity to collaborate, think and work in 
innovative ways.

Certification (Attaining Status)
Embedding & Enacting
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•  The teacher actively refines planning, teaching, 
learning and assessment through self and/
or team reflections on work undertaken, and 
analysis of data from a variety of sources. 
Through ongoing evaluation and analysis, 
understandings of curriculum and the 
implementation of Year-Level content are 
enhanced. This can also be said of the teacher’s 
utilisation of the CLF to more deeply engage 
learners with Realms of Thinking.

•  Various sources of evidence reveal how the 
teacher intentionally integrates and adapts 
strategies to engage learners and strengthen 
student’s cognitive development, which in turn 
support the growth in bodies of knowledge. The 
teacher is able to make discerning decisions 
about which approaches to use in their overall 
practice to foster student’s creativity aligned 
to mastering the basics, working towards 
disciplinary mastery, and transferring knowledge 
across contexts.

•  Students’ are challenged to stretch their 
thinking, work with open-ended challenges and 
with increasing autonomy. Students’ are also 

provided numerous opportunities to generate 
ideas, to problem-find, to work with complexity, 
and to present their understandings in diverse 
and/or sophisticated ways.

•  In collaboration with the teacher, students 
are provided opportunities to negotiate 
goals, timeframes, who they could consult 
or collaborate, and aligned responsibilities. 
Students are encouraged to self-reflect at 
various points throughout their learning in 
conjunction with seeking timely feedback and 
information related to their progress and the 
exploration of their ideas. Teacher to student 
feedback contains relevant information inclusive 
of disciplinary knowledge and the development 
of creativity dispositions. 

•  The teacher enhances student learning through 
the inclusion of innovative opportunities. 
These may include Design-Led Ventures 
(DLV’s), involvement of outside experts or 
the encouragement to explore the use of peer 
feedback to test ideas or create new knowledge. 

•  Learning spaces reflect a well-established set 
of expectations for interaction and working. 
Mutual respect and care for one another, the 
space and resources are also evident.

3
Certification (Exceed Status)
Enhancing
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•  The teacher plays a key role in supporting peers 
in the comprehensive evaluation of planning, 
teaching and learning. They model and lead 
in practices of thorough analysis to identify 
determining factors that concomitantly shape 
and enhance teacher practice, student learning 
and the fostering of creativity. This evidence and 
insight are used to further their own discipline 
and professional knowledge, and that of others

•  The teacher draws on extensive knowledge and 
experience of developing students’ cognitive 
abilities, disciplinary mastery and creative 
thinking to share with colleagues pedagogy and 
strategies appropriate to particular contexts 
and circumstances. The teacher provides 
opportunities for feedback on colleagues’ 
planning, teaching practice and analysis of 
feedback and data from a variety of sources 
in order to discern areas for refinement. They 
coach others to set goals, engage with feedback 
and strive to fully integrate the Realms of 
Thinking in their practices. The teacher utilises 
numerous forms of feedback, data and research 
to enhance their own professional growth and 
practice.

•  Teaching is characterised by adaptive, inventive, 
coherent and aligned approaches to enable and 
enhance learners’ disciplinary, interdisciplinary 
and creative thinking in the process of their 
building, demonstrating and generating new 
knowledge. Learner autonomy and self-directed/
negotiated approaches are tangible qualities 
that play out within a safe, respectful and 
equitable learning environment. 

•  Learning opportunities for students to engage 
deeply with multiple aspects and elements of 
the Realms of Thinking Model are evident across 
the teacher’s planning, teaching, learning and 
assessment. 

•  Teaching for Creativity, Teaching Creatively and 
Learning Creativity are embodied and modelled 
by the teacher for colleagues and students. The 
teacher supports the School’s strategic goals 
and their Line Manager. They lead in their own 
right in the Realms of Thinking Model and the 
Common Learning Framework practices of 
planning, teaching, learning and assessment.

4
Certification (Exemplifies Exceed Status)
Embodying and Evaluating
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As teachers, we have a responsibility 
to meet teacher registration 
requirements, uphold nationally 
acknowledged professional standards, 
act with professional integrity and 
maintain currency and continuing 
professional growth.

Incorporating Realms of Thinking into your current 
practice may entail change. By and large, this 
will be in the form of making some adaptions 
to your practice and adopting pedagogies that 
support the Realms of Thinking Model through 
implementation of the Common Learning 
Framework. Within this context and in the process 
of professional development, teachers have the 
opportunity to draw on numerous sources of 
evidence across a range of their professional 
practices to form the basis of reflection for 
dialogue, analysis, evaluation and professional 
goal-setting. Sources of evidence should form 
part of or fall out of daily practice. More often 
than not, they will also illustrate your reflective 
and responsive approaches to planning, teaching, 
learning, assessment and the independent, 
professionally aligned research you undertake to 
uphold professional practice. 

Presented on page 18 is a cross spectrum of 
possible evidence sources which can be used as 
evidence and a basis to inform and grow your 
understanding and experience of working with 
the Realms of Thinking Model and the CLF. When 
undertaking Realms of Thinking Certification, 
teachers’ may find it helpful to discuss the 
evidence sources used that most inform your 
professional growth with a relevant Line Manager, 
Realms Coach and peers – each of whom 
understand certain characteristics surrounding 
your context. 

For those teachers working across 
several learning areas, evidence 
of planning and feedback must 
be collated representative of the 
varying year levels and subjects 
they are teaching or have taught 
within a 3 year time frame.

Realms of Thinking: Evidencing Continuing 
Professional Development and Growth1B



•  Annotated Common Learning 
Framework documents

•  Student work samples and 
artefacts of learning

•  Diagnostic, Formative and 
Summative assessment samples 
and data

Planning 
 Teaching  
Learning

•  Self Reflections

•  Dissemination and Analysis of 
Line Manager, Student and Peer 
Feedback

•  Samples, notes, reflections 
and evaluations of trialing  and 
actioning new understandings

•  Drop-in information and feedback

•  Evidence of collaborative practices 
and learning

•  Project Briefs

Teacher as 
Researcher
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Discipline 
Knowledge & 
 Professional 
Knowledge

•  Workshop, Professional 
Development and Professional 
Learning Circle (PLC) attendance, 
certificates, notes and reflections
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Notes:
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Realms of Thinking Certification 
Feedback Instruments2B

Feedback (at various points in time) 
can provide insights and perspectives 
about your planning practices and 
classroom activity. 

Feedback should be sought from a Line Manager, 
along with a range of peers who have clear 
understandings and insight about your role, 
responsibilities and professional development, and 
your contribution to the organisation. The number 
of people who directly work or interact with you 
may vary and span more than one subject area. 
Regardless of whether there are few or many people 
who can provide feedback, it is relevant and should 
be sought. 

The insights students offer about their learning 
experience also provide invaluable information for 
teachers seeking to further develop their practice. 
Student feedback works in tandem with other 
sources of evidence/information, forming a basis 
for teachers to gauge the effectiveness of the 
planning, teaching and learning being undertaken. 
Further to this, student feedback can be used at 
key moments to support your reflections, forward 
planning, as an insight into a particular strategy 
or to contribute evidence and insights to subject 
and year level discussions when evaluating, 
moderating or developing planning, learning and 
assessment. In support of this, teachers may elect 
to gather student feedback at various times for 
different purposes relative to their daily practice. 
More broadly though, all teachers have the 
responsibility to issue the student feedback survey 
to each of their classes at the end of every unit or 
Term (whichever is most applicable). The Student 
Feedback questions fall within eight (coded) 
categories (Table 3) that remain consistent across 
all year levels; however, the way in which they are 
presented differ in form. PP-2 are presented with 
a hard copy survey for practical reasons, whereas 
students between Years 3-12 complete feedback 
surveys using their laptops. (See Appendices B-G)

Code Category

1D Dispositions

2KD Knowledge 

3C Clarity

4FGR
Feedback, Goal-Setting and 
Reflection

5MD Modelling and Demonstrating

6ER Environment and Resources

7EIA
Engaging with Ideas and 
Activities

8WO Working with Others

Table 3: 
Student Feedback Survey - 
Question Codes and Categories
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Teachers at St Paul’s School have access to a range of 
people who can support their learning and development, 
all of whom can also play an instrumental role in 
supporting progress through the phases of Certification. 
Illustrated here are some examples of the ways in which 
support can be experienced.

Support for attaining 
and maintaining 
Realms of Thinking 
Certification

3B

•  Your Line Managers have 
broad oversight for your 
subjects, Year Level(s) or 
area(s) of work at school. 
They can provide feedback 
to you with regards to 
your planning, share their 
expertise and experience 
with you, conduct drop-
in Lesson Observations, 
issue feedback, help you 
self-reflect, celebrate your 
strengths and identify 
areas in need of growth.

•  If you are a Line Manager, 
other people in similar 
positions can share 
insights and experience 
which can prompt 
reflection on your own 
teaching and leadership 
of others as you progress 
through certification.

Curriculum 
Leadership

•  A Realms Coach can work 
closely with you and/or 
your team to instigate 
planning which utilises 
the CLF to inculcate 
the Realms of Thinking 
into your practice. They 
can provoke discussion, 
facilitate opportunities 
that encourage 
collaborative thinking 
and lead you/your team 
through reflection and 
evaluation.

•  A Realms Coach can also 
support you to consider 
which sources of evidence 
might be helpful in 
demonstrating the Practice 
Descriptors at work, 
planning your methods of 
collection and analysis and 
offering support in how to 
interpret the evidence.  

Realms 
Coach(s)
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•  Your team, or members 
of your team may be 
teaching the same unit or 
Year Level as you. Co-
planning uses multiple 
perspectives of input, and 
feedback from various 
sources in different 
contexts. 

•  Teams can also reflect and 
evaluate together which 
can assist with identifying 
the Certification 
Descriptors in action.

Year Level  
& Subject  

Teams

•  There are opportunities 
for you and your students 
to engage with an array 
of external people with 
diverse expertise through 
IST, Design Led Ventures, 
Service-Learning, sporting 
initiatives etc., all of whom 
can provide new and 
exciting insights to enrich 
planning, teaching and 
learning.

External 
Stakeholders

•  You will have the chance 
to participate in a number 
of Professional Learning 
Circles (PLC). These 
may focus on Realms 
of Thinking, Creativity, 
Ways of Being or the CLF. 
Seek to participate and 
contribute your ideas, 
insights or experience.

Professional 
Learning  

Circles

Professional 
Development

•  Professional Development 
through the Centre for 
Realms of Thinking that 
specifically focuses on 
supporting you and your 
team to engage with the 
Realms of Thinking can 
provide information and 
learning to strengthen 
understandings and 
practices.

•  Professional development 
may also come through 
attending outside 
workshops, seminars and 
conferences.

•  Professional Development 
also encompasses 
readings, literature or 
resources to support your 
research and the practical 
application of planning 
and teaching.
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Links to Highly Accomplished and 
Lead Teacher Certification4B

Having reached this point in your 
booklet, the pathway to Realms 
Certification and its relationship 
to the Realms of Thinking Model, 
the Common Learning Framework 
and your continuing professional 
development should now be clear. 
However, please do not hesitate 
to seek further clarification and 
guidance from The Centre for Realms 
of Thinking (CRofT) who are on hand 
to support Curriculum Leaders and 
classroom teachers across the School.

The ways in which attaining and maintaining 
Realms Certification fall out of your daily practices 
as a classroom teacher have been highlighted 
throughout each section. Also emphasised is how 
Realms Certification works in unison with national 
professional teacher standards, and that in the 
process of you achieving HALT Certification you 
may simultaneously attain Realms Certification to 
either an Exceed or Exemplifies Exceed Status. 

Prior to notifying the Director for 
Realms of Thinking, any teacher 
wishing to apply for or seeking further 
information about HALT Certification 
can do so through www.aitsl.edu.au/
tools-resources/resource/guide-to-the-
certification-of-highly-accomplished-
and-lead-teachers-in-australia



Realms of Thinking Certification Handbook For Teachers 25      

Notes:



Realms of Thinking Certification Handbook For Teachers 26      

Notes:



Realms of Thinking Certification Handbook For Teachers 27      

Certification

The process by which a teacher demonstrates and 
attains, then sustains, acknowledgement for how the 
Realms of Thinking are present in all aspects of their 
work involving planning, teaching, learning  
and assessment.

Coaching

A collaborative process by which a Line Manager 
or Realms Coach acts as a mediator, mirror, and 
conduit for the teacher’s own thinking, in order to 
develop self-directedness, and to move the teacher 
towards a refinement or solution that is created and 
owned by them.

Common Learning Framework (CLF)

The Common Learning Framework (CLF) forms 
the underpinning structure and design for all 
curriculum planning that occurs within the School. 
The framework consists of four interconnected 
organizing elements: Working with Knowledge, 
Shaping the Learning Activity, Environment for 
Learning and Learner Dispositions. The CLF is the 
conceptualization of the relationship between 
curriculum, Realms of Thinking, Ways of Being, 
planning, teaching and learning (see Appendix H).

Community of Learning

The collective knowledge, experience, evidence and 
insights of teachers who are learning together, 
supporting one another and collaborating on 
common work that builds professional knowledge 
and understanding.

Domain

The core of teacher activity; their subject and 
professional knowledge, the act of planning, 
teaching and learning, and the way we research and 
learn about practice in order to develop it.

Element

The specific dimensions of teacher activity which 
relate to, and describe, the aspects of knowledge, 
practice and professional learning.

Evidence

Information, artefacts or documentation created 
and/or used by the teacher to reflect on, or inform 
planning, teaching, learning and assessment to 
demonstrate growth in these practices.

Feedback

Information, statements of opinion, reviews and 
insights provided by a variety of people (students, 
peers, leaders or coaches) that can identify features 
of strength or areas for growth in the teachers work.

Realms of Thinking Model

The Realms of Thinking Model evolves from extensive 
and deep research associated with students to 
become innovative thinkers. The model is a synthesis 
of pedagogical approaches and ways of working 
allied to helping students master the basics while 
also growing their capacity to ask better questions, 
navigate failure, develop empathy and spark their 
imaginations.

Teacher as Researcher

Within the context of a Realms of Thinking School, 
the ‘teacher as researcher’ encompasses the ways 
one trials methodologies and is reflective and 
responsive to feedback related to their continuing 
professional development aligned to the School’s 
strategic aims for planning, teaching and learning.

Glossary of Terms



Appendices
Appendix A.

Teacher Date

Subject Period

Year Level Observer

Context (planning, teaching and learning)
(Briefly outline any relevant characteristics i.e. phase or intention of learning, relationship to curriculum, objectives, intended learning and pedagogies).

Knowledge and implementation of practices that succinctly align Realms of Thinking with the curriculum, the needs of the learner, pedagogical approaches and the 
environment for learning.

Communicate challenging learning goals for all students. Feedback and Reflection

Prompts: how is the teacher sharing with the class short- and 
longer-term goals of the intended learning? Are they being clarified, 
and their relevance outlined?

Create succinct and aligned plans for teaching and learning.

Prompts: how does the teacher adapt and tactically align 
pedagogies and strategies to achieve the intended learning?

Use teaching strategies that support knowledge building, 
encourage engagement and foster creativity.

Prompts: how is the teacher encouraging retrieval and application 
of prior learning? How is knowledge built on and connected 
to new ideas and concepts to expand student knowledge and 
understanding?
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Lesson Observation Feedback
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Identify and utilise a range of resources to support effective 
teaching and learning.

Feedback and Reflection

Prompts: what physical, digital and human resources does the 
teacher use to effectively engage students in learning, work towards 
building strong understandings of content, apply knowledge and 
skills and foster creativity dispositions?

Communicate with students in a way that encourages full and 
active participation and promotes high expectations.

Prompts: how does the teacher communicate a belief in the 
student’s potential? How are expectations of learning and behaviour 
expressed? How does the teacher clarify challenging ideas and clear 
up misconceptions?

Knowledge of pedagogy and strategies to support learners mastery of the basics and which build deeper interconnected and transferable understandings.

Uses pedagogies and strategies that encourage students to 
participate fully in their learning.

Feedback and Reflection

Prompts: how does the teacher structure tasks and use questioning 
to identify knowledge gaps and misconceptions, determine the depth 
of student understanding, and employ necessary interventions  
or extensions?

Organises activities and resources that support students to build 
both specific and interrelated understandings.

Prompts: when and how does the teacher create opportunities to 
provide clear and supportive feedback  
to the whole class or individual students about their progress?  
What methods of goal-setting are used?

Use of practical strategies to ensure the learning environment is 
safe and inclusive for all students.

Prompts: when and how does the teacher create opportunities to 
provide clear and supportive feedback  
to the whole class or individual students about their progress?  
What methods of goal-setting are used?



Creates learning that fosters the school expectations for 
behaviour that is consistent with the Character Framework.

Feedback and Reflection

Prompts: when and how does the teacher create opportunities 
to provide clear and supportive feedback to the whole class or 
individual students about their progress? What methods of goal-
setting are used?

Demonstrates understanding of how to use ICT responsibly and 
constructively to support and further learning.

Prompts: if applicable, how does the teacher model and 
communicate responsible ICT use?  
How does the teacher provide students the autonomy to 
demonstrate this responsibility and explore the potential of 
technologies?

Knowledge of how to engage students with content goals, assessment feedback, disciplinary and creativity dispositions to grow their knowledge and understanding.

Check for student understanding using a variety of strategies that 
determines progress and identifies further needs.

Feedback and Reflection

Prompts: how does the teacher structure tasks and use questioning 
to identify knowledge gaps and misconceptions, determine the 
depth of student understanding, and employ necessary interventions  
or extensions?

Provide feedback to students related to disciplinary thinking and 
learning.

Prompts: when and how does the teacher create opportunities 
to provide clear and supportive feedback to the whole class or 
individual students about their progress? What methods of goal-
setting are used?

Fostering and nurturing of creativity dispositions.

Prompts: in what ways does the teacher nurture students creative 
efficacy and their engagement with Realms of Thinking. How does 
the teacher provide feedback about this?
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Collaborative reflections and provocations

How are you creating opportunities for students to master the 
basics, develop disciplinary mastery and develop and transfer 
creativity dispositions?

Feedback and Reflection

How are you making decisions about which pedagogies and 
strategies are employed to build and deepen interconnected and 
transferable understandings in learners?

In what ways does your practice continue to grow and transform?

As you embed strategies to engage students with content goals, 
use feedback for growth and develop creativity dispositions, how 
do you determine the impact?

Areas for further reflection/research/development:



Appendix B.

Comment On Practice Feedback For:  
(i.e. acknowledgements, provocations, opportunities)

D
is

ci
pl

in
e 

K
no

w
le

dg
e 

an
d 

Pr
of

es
si

on
al

 K
no

w
le

dg
e

The teacher’s demonstrated knowledge and understanding 
of curriculum, subject content and relevant approaches to 
helping students learn

The teacher’s understandings of how learners develop their 
thinking, process information, and build conceptual awareness. 
And how as a practitioner they apply this knowledge to 
enhance their students’ academic and holistic learning

The teacher’s expressed knowledge of the Realms of 
Thinking Model, and its influence on their practices of 
planning, teaching and learning

Pl
an

ni
ng

, T
ea

ch
in

g 
an

d 
Le

ar
ni

ng

The teacher’s understanding and implementation of the 
Common Learning Framework to plan, transform knowledge, 
shape learning activities, consider the environment and foster 
the development of dispositions

The approaches to creating opportunities for students to build 
and expand disciplinary knowledge, engage in interdisciplinary 
thinking and demonstrate transferable understandings

The teacher’s approach to gathering, interpreting and utilising 
information and feedback to reflect on planning and respond 
to student needs or provide suitable challenges

Te
ac

he
r a

s 
Re

se
ar

ch
er Please comment on this teacher’s professional growth as a 

consequence of researching their practice, participating in and 
contributing to a community of learning.

Are there any areas of focus you believe this teacher might 
benefit from exploring in more detail?

Additional Feedback or Comments

Line Manager Feedback
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Appendix C.

5-Point Feedback Scale

Realms of Thinking Teaching  
Practice Elements

Expresses 
sophisticated 

understandings 
through sustained 

modelling and 
implementation with 

peers and through 
own practices

Expresses advanced 
understandings 

through consistent 
modelling and 

implementation to 
enhance own and 

team/peer practices

Presents and 
maintains 

consolidated 
and consistent 

understandings and 
implementation

Approaching 
consolidation by 

presenting partial 
understandings and 

implementation

As yet, presenting 
inconsistent 

understandings and 
implementation

Knowledge of curriculum and relevant discipline 
content, encompassing subject-based and Year level 
approaches to learning.

Knowledge of cognitive development, encompassing 
aspects of students’ academic and holistic learning.

Knowledge and understanding of the Realms of 
Thinking Model, and the role it plays in teaching and 
learning.

Knowledge of planning practices that succinctly aligns 
curriculum with the needs of the learner, pedagogical 
approaches and the environment for learning.

Knowledge of pedagogy and strategies to support 
learners mastering the basics and which build deeper 
interconnected and transferable understandings.

Knowledge of how to engage students with content 
goals, assessment feedback, disciplinary and creativity 
dispositions to grow their knowledge and understanding.

Researches, trials and evaluates planning, teaching, 
learning and assessment incorporating Realms of 
Thinking and the Common Learning Framework (CLF).

Supporting Feedback

Peer Feedback Survey
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Appendix D. Student Feedback Survey – Years PP – 2

Yes Sometimes No

In this Class...

1.
(1D)

I get to share my learning in many different ways.

2.
(3C)

I am prompted to ask for help when I need it.   

3.
(3C)

Things I need to learn and do are explained or shown to me. 

4.
(5MD)

I am shown different ways of learning. 

5.
(7EIA)

I am encouraged to ask questions. 

6.
(7EIA)

I am encouraged to think about different ideas.     

7.
(2KD)

I have time to create and explore new ideas.      

8.
(4FGR)

I am shown how to improve my work.

9.
(6ER)

I am encouraged to ‘have a go’ and take risks.

10.
(8WO)

I can work with a partner or small group.            

Please listen carefully to the following statements 
“In this class…” Decide which face best describes 
what you think, and then tick that coloured box. 
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Appendix E. Student Feedback Survey - Years 3 - 6

Read the following statements “In this class…” carefully and decide which answer best describes what you think about the learning in this class. 

In this Class... Strongly 
Agree Agree Undecided Disagree Strongly 

Disagree

1. (1D) I am provided with opportunities to explore and consider different perspectives in my learning.

2. (3C) I am encouraged to consider new ways that my knowledge can be presented.

3. (3C) Clear objectives for each lesson, task and project are established.

4. (5MD) I feel comfortable asking for help.

5. (7EIA) I am encouraged to ask questions. 

6. (7EIA) I am encouraged to think about different ideas.     

7. (2KD) I have time to create and explore new ideas.      

8. (4FGR) I am shown how to improve my work.

9. (6ER) I am encouraged to ‘have a go’ and take risks.

10. (8WO) I can work with a partner or small group.            

11. (6ER) I am able to use a variety of resources and technology to help me understand.

12. (6ER) I am encouraged to move beyond my known comfort zone and ‘have a go’.

13. (8WO) I can collaborate with a partner or small group.

14. (8WO) I can give and receive feedback with my peers.

Please add any further comments or reflections about your learning in this class:
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Appendix F. Student Feedback Survey - Years 7 - 12

In this Class... Strongly 
Agree Agree Undecided Disagree Strongly 

Disagree

1. (1D) I am provided with opportunities to explore and examine different perspectives on a matter or issue.

2. (3C) I am provided with opportunities to problem-find as well as problem-solve.

3. (3C) Clear objectives for each lesson, task and project are established.

4. (5MD) Ideas and content are discussed or explained clearly.

5. (7EIA) I am provided with various examples of how a procedure, process or method happens.

6. (7EIA) I get to share my own perceptions and curiosity in the course of developing my thinking.

7. (2KD) I am encouraged to engage with questions and in discussions that make me think in different ways about my learning.

8. (4FGR) I am encouraged to pose questions, test or critique ideas or content.

9. (6ER) I understand the relationship between my past learning and new ideas or topics.

10. (8WO) I am given opportunities to generate or create my own understandings or knowledge.

11. (6ER) Feedback on my work or ideas is explained to me clearly.

12. (6ER) I have opportunities to act on my feedback and goals for growth to strengthen my knowledge or skills.

13. (8WO) I am encouraged to use a range of resources to help me explore topics or concepts in greater depth.

14. (8WO) I am encouraged to take risks and trial strategies or ideas to strengthen and extend my understandings.

15. (1D) I have opportunities to work jointly in constructive ways with my peers.

16. (1D) I have the opportunity to give and receive feedback from my peers as part of collaborative activities.

Read the following statements carefully and decide which response best describes what you think about your learning in this class. 

Please add any further comments or reflections about your learning in this class:
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Appendix G.

LC1-16

Imaginative, Curious,
Perceptive

LC2-16

Mindset
of playfulness

LC3-16

Openness
to experience

LC4-16

Question posing
Question responding 

LC5-16

Undertaking trial 
and error

LC6-16

Tolerance 
for ambiguity

LC7-16

Intrinsically
motivated

LC8-16

Engaging and 
persisting

LC9-16

Flexible, adaptable, 
agile thinking

LC10-16

Risk-taking
(going beyond)

LC11-16

Observant by attending to
disparate contexts

LC12-16

Attracted to complexity
(perceiving multiple perspectives)

LC13-16

Thinking
conceptually

LC14-16

Collaborative
and empathetic

LC15-16

Create and convey novel ideas 
relevant to the context

LC16-16

Responsive ongoing 
reflection

Student Feedback Survey - Learner Dispositions
Which of the following Creativity learner dispositions have you engaged with in this class?
Please tick .
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The Common Learning Framework (CLF) forms 
the underpinning structure and design for all 
Years P-12 curriculum planning within the School. 
The framework consists of four interconnected 
organizing elements encompassing: Working with 
Knowledge; Shaping Learning Activity; Environment 
for Learning and Learner Dispositions. The CLF is 
the conceptualization of the relationship between 
Curriculum, Realms of Thinking, Ways of Being, 
planning, teaching and learning activity. Below is a 
graphic overview with definitions for each element 
of the Realms of Thinking Common Learning 
Framework.

Teachers seeking further information, or a more 
detailed outline of the purpose and function of 
the Common Learning Framework can refer to 
the Guiding Principles and Strategies for Planning, 
Teaching and Learning (GPS) booklet, seek 
guidance from their Line Manager or speak with a 
Realms Coach.

The Common  
Learning  
Framework

Appendix H.

Working With Knowledge refers to knowledge we want 
students to know, do, understand, transfer and generate. 
It encompasses curriculum content which may include 
skills, processes, procedures, facts and/or techniques. It 
also entails consideration for the experiences students 
bring to their learning, that when combined with 
curriculum content build a mastery of the basics and 
support disciplinary mastery.

Shaping Learning Activity defines how teachers design 
differentiated learning sequences to support student 
engagement and knowledge building through conceptual 
thinking and the sequential phases of: What is this? What 
can it do? What if? As if, and finally What can I do with 
this? Throughout this process, teachers employ specific 
pedagogies and strategies to guide student engagement 
with both disciplinary and creativity dispositions.

Learner Dispositions are cognitive skills (disciplinary and 
creative), character qualities and virtues (Ways of Being) 
that are foundational to learners, becoming well-rounded 
and participatory citizens. Through the process of 
planning, teachers identify and contextualise opportunities 
for their students to learn, engage, transfer and reflect on 
the dispositions.

The Environment for Learning entails the attention to 
environmental conditions that may be cultivated through 
tools, resources, physical and virtual spaces, fostering 
relationships and mindsets that best promote Realms of 
Thinking and Ways of Being teaching and learning.

Working 
With 

Knowledge

Environment 
for

Learning

Shaping
Learning
Activity

Learner Dispositions
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